
 

 

 

 

 

 

 

 

 

 

AQA GCSE Specification  
 

According to the exam board courses based on this specification should encourage students to:  
 
• Apply knowledge and understanding when making, performing and responding to drama  
•Explore performance texts, understanding their social, cultural and historical context including the theatrical 
conventions of the period in which they were created  
• Develop a range of theatrical skills and apply them to create performance  
• Work collaboratively to generate, develop and communicate ideas  
• Develop as creative, effective, independent and reflective students who are able to make informed choices in 
process and performance  
• Contribute as an individual to a theatrical performance  
• Reflect on and evaluate their own work and that of others  
• Develop an awareness and understanding of the roles and processes undertaken in contemporary professional 
theatre practice  
• Adopt safe working practices. 
 
The course must be structured to allow students to develop skills allowing access to the 4 key Assessment 
objectives of the course: 
 

• An ability to create and develop ideas to communicate meaning for theatrical performance (AO1) 

• An ability to apply theatrical skills to realise artistic intentions in live performance (AO2) 

• Develop their knowledge and understanding of how drama and theatre is developed and performed (AO3) 

• An ability to analyse and evaluate their own work (AO4). 
 

These objectives are assessed across the 3 components which make up the specification 
 
Component 1: Understanding drama 
 
Component 2: Devising drama  
 
Component 3: Texts in practice  
 

 

Drama Department Rationale  

To encourage students to see drama as a way of exploring and validating their own ideas about the way the world 

works and their place in it; to provide a supportive, safe environment in which they can develop and share that 

thinking. 

To give students the necessary skills to be able to manipulate their ideas into clear, theatrical performance that 

makes their thinking powerful to others. 

To develop ethical and informed citizens who are made to consider morality, develop empathy and are able to 

think from alternative perspectives, through a variety of subject matter.  

To take the art form seriously as a discipline that allows them to ask big questions about what it is to be human in 

the 21st Century. 

To develop interpersonal skills: communication; creativity; leadership and teamwork; and to encourage the 

growth of confidence, positivity and resilience in their dealings with the art form and with each other, creating an 

enriching working environment in which all are valued. 

 

 

 



YEAR 10 Content 
 

Skills Rationale / Links to Specification 

Half 
term 1 

Component 2-Devising: 
Exploration of stimuli  
Students explore a range of 
stimuli encouraging them to 
apply and develop the 
knowledge they learned 
across year 9: 
 

• Naturalistic 
characterisation 

• Using exploratory 
techniques 

 
 
Exploration of physical theatre 
as a genre. 
Case studies of  

• DV8 

• Push  
 

Exploration of fairytales as a 
genre of storytelling/ generic 
conventions  
 
Written evaluation and 
analysis of creative decision 
making/ 
application of content 
knowledge 
/impact of their work 
 
 
 
 

Stimulus 1:  
In-role questionnaire  
Hot-seating 
Use of narrative 
Compression devices 

 
Stimulus 2: 
Physical theatre and the 
spectrum of movement 
possibilities in drama. 
 
Stimulus 3: 
Application of stylised 
conventions to create a 
stylistically appropriate 
performance  
 
 

ALL 4 AOs are developed across this 
section of the course. 
 
As year 9 ends with students exploring 
the multiple skills involved in devising 
original drama, it makes sense to start 
year 10 by drawing directly on those 
skills in the context of students’ first 
formal assessment. 
 
Launching directly into component 2 of 
the course instantly engages students 
and reinforces the necessity for 
consistent quality from the very start. 
 
The split of marks for this component 
(roughly equivalent to 30% written & 
10% practical across the 40% it is worth 
in total) also makes it a good one to 
start with as 

• We can support students in 
their written work by structured 
homework that feed into the 
devising log. This helps assess 
students’ understanding of the 
elements of the art-form they 
have manipulated. 

•  As students are still developing 
the emotional maturity and 
technical acting skills necessary 
for excellence here, it makes 
sense to make the more heavily 
weighted acting in component 3 
until year 11.  

Half 
term 2 

Devising proper 
Students create physical 
theatre montage of vignettes 
to compress the protagonist’s 
childhood 
 
 
 
 
 
 
 
 
 
 

Understanding of a spectrum 
of movement possibilities in 
drama: 
 

• Exaggerated mime 

• Exploded movement 

• Abstract physicality 
,etc. 

 
 
 
 
 
 
Manipulation of narrative 

 
All  4 AOs are developed across this 
section of the course. 
 
Students now devise from a stimuli that 
allows them to apply all the skills they 
honed in the first half term, putting 
them into action around a new 
narrative / protagonist. 
 
Rather than simply allow them to ‘get 
on with it’ this is tightly structured into 
3 key sections, fitting with the demands 
of the 3 sections of the devising log as 
well as maintaining interest and the 



 
A central section of 3 
cause/effect scenes showing 
key life events of the 
protagonist’s teenage years 
leading to a crisis point 
 
 
 
 
A moment of magical 
intervention with the stage, 
using a stylistically appropriate 
mix of conventions 
 
 
 
Students engage in peer and 
self-assessment both formally 
and informally across this 
process. 
Teachers feed back informally 
every lesson and formally 
following block A assessment. 
 
Throughout all this students 
draft relevant sections of their 
devising log showing an 
accruing understanding of the 
assessment objectives that 
anchor the specification. 

• compression devices 

• Tension 

• Peripetia 
 
Naturalistic acting 
/application of technical 
acting skills to achieve 
audience impact 
 
Draw on their vocabulary of 
stylistically appropriate 
conventions 

• Soundscape 

• Body as prop 

• Abstract movement 

• Slow motion 
 
Application of evaluative 
acting vocabulary 
terminology. Ability to self-
evaluate verbally and in 
written form 
 
Ability to analyse how they 
are manipulating the art-
form using varied subject 
specific vocabulary; detail 
examples with brevity; 
evaluate impact on an 
audience and suggest 
alternative devising 
pathways. 
 

students’ sense of manageability and 
purpose. 
 
Written tasks are completed in a variety 
of formats and contexts 

• Some as research /ways of 
stimulating ideas before 
sessions 

• Some work is evaluative and 
encourages students to see 
alternative devising possibilities 
to enhance their work. 

 
Students redraft marked sections of 
their learning log into final form over 
the holiday as a way of ensuring the 
amount of work following completion of 
the devised piece isn’t too onerous /off-
putting 

Half 
term 3 

Students  polish their work to 
performance standard 
 
Students complete a 
statement of artistic intention 
(assessment requirement)  
 
Students are assessed  
 
Students then complete the 
3rd section of their devising log 
: Evaluation 
 
Students complete redrafted 
work on devising log 

Focus shifts very much to 
developing performance 
/acting through a refocusing 
on technical elements that 
students learned about in 
Year 9. 
(8 areas of vocal/8 areas of 
physical acting) 
 
They then deconstruct this in 
a written task evaluating 
their performance against 
the same vocabulary 

Students are now given two weeks to 
focus entirely on their acting 
performance /rehearsing the piece to a 
standard that allows top marks. 
 
Students will receive detailed feedback  
 
The thinking is that by the end of this 
half term a full unit of their GCSE is 
done. 
 

Half 
term 4 
& 5 

Component 1 : Section B-Set 
Text [Acting] 
Students are introduced to 

Character 
Personalities 
Thematic values 

We chose Blood brothers as a set text 
as it overlaps with students studying it 
in English, where they have already 



Blood brothers and read the 
play. 
Students analyse the 
characters and their 
relationships as well as their 
thematic values 
They apply and develop the 
vocabulary briefly explored in 
Year 9 in Block B –
Characterisation from text but 
in much more depth 
 
Students engage with acting 
sections of the play and 
applying the full range of 
acting vocabulary  to realise it 
 
This framework of acting 
elements is then used as a 
guide to writing about 
/logging how they would act 
moments /characters etc 
 
Students then look at the 
different styles within the play 
and how to realise them in 
performance 

Units of Action /Motivation 
Subtext 
 
Students  apply vocal and 
physical technicalities of 
acting to different characters  
eg. Demeanour/gait/ 
gesture/energy/diction/emp
hasis/pitch/tempo etc. 
 
 
They begin the process of 
applying this to the question 
on the exam 
Section B, Q2 
Acting a line of script 
physically /vocally  
 
How to communicate in a 
range of styles 
Eg. Comedy –what makes 
something funny... 
Melodrama 
Naturalism 
 
Again, they begin the 
process of applying this to 
the question on the exam 
 
Section B Q3 
Acting a shaded area of 
script to realise a particular 
style/mood/relationship 

come across it in Year 9. 
This curtails the need for us to 
contextualise the play or analyse its 
themes –and jump straight into trying 
to realise it in performance. 
 
It makes sense to ‘split’ the components 
of the written exam so that students do 
not feel too overwhelmed by its 
demands at the tail end of the course  
 
Even though students are assessed on 
their ability to write about the play from 
the perspective of both performer and 
designer, it is only through practical 
application and practice that they can 
generate the necessary understanding 
and vocabulary to articulate their 
thinking on paper. 
 
Students work though a workbook –
some of which is written evaluation; 
some of which contains vocabulary they 
will need to articulate their thinking; 
some of which is practical exercises and 
some of which is extracts of script. This 
makes the task of approaching a whole 
play do-able and practical and is an 
excellent revision tool when we return 
to it in year 11. 
When approaching exam questions we 
use a very structured approach 
What? How? Why? Is its backbone and 
is adapted to meet the specific 
demands of each question. 

Half 
term 6 

Component 1 : Section B-Set 
Text [Design] 
Section A- Knowledge of 
Theatre 
 
Students are grouped and 
each given a design area to 
research. 
They are provided with a host 
of materials to guide them and 
a presentation task guide-
sheet. 
 
These tasks are a mix of 
Key vocabulary 
Specific examples of how this 

Accruing and developing a 
detailed technical vocabulary  
appropriate to the staging of 
Blood brothers in the areas 
of  

• Set 

• Lighting 

• Costume 

• Sound and music 
 

 
 
 
Organisational skills  
(distribution of tasks best 
suited to ability in the group 

As design chews up a lot of  curriculum 
time -4 areas –each with its own 
vocabulary – Student groups are given 
guide sheets with regards to one design 
area and the vocabulary they should 
research and design. 
 
This means they become experts in a 
particular design area which they then 
educate the rest of the class in. 
 
When approaching exam questions we 
use a very structured approach 
What? How? Why? Is its backbone and 
is adapted to meet the specific 
demands of each question. 



might be used practically to 
stage ‘blood brothers’ 
 
Students produce 
a power-point presentation 
and create resources for the 
rest of the class  
They also generate material 
based on their design area  
Eg: set mock up 
And ground plans for the play 
 
They present these to the rest 
of the class 
 
This is then applied to Q1 
Section B 
 
 
Section A of component 1 
takes the form of 4 multiple 
choice questions designed to 
test knowledge of theatre 
 
 
 
 
 
 

• Research 

• Power-point 

• Creation of 
resources etc.) 
 

Presentation skills 
 
Ability to apply this 
vocabulary with precision 
and creativity to respond to 
unseen extracts from the 
play, in all 4 areas of design 
 
 
 
 
 
 
 

• Design  

• Technical elements 
of theatre 

• Professional roles in 
theatre production 

• Staging 

• Style 

• Stage/ 
Auditorium  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
For each ‘section A’ there are also 
research tasks that go with the ‘ 
incorrect ‘ answers these are designed 
both as CTG exercises if students got 
the answer wrong , but also research to 
continuously flesh out student 
knowledge.  

 


